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Lesson #1  

 
Stated Objectives: 
TEK # and SE 

 
7.5 COMPREHENSION SKILLS: listening, speaking, reading, writing, and thinking using 
multiple texts. The student uses metacognitive skills to both develop and deepen 
comprehension of increasingly complex texts. The student is expected to: 
 
7.5A Establish purpose for reading assigned and self-selected texts. 
7.5B Generate questions about text before, during, and after reading to deepen understanding 
and gain information. 
7.5C Make and correct or confirm predictions using text features, characteristics of genre, and 
structures. 
7.5E Make connections to personal experiences, ideas in other texts, and society. 
7.5F Make inferences and use evidence to support understanding. 
7.5G Evaluate details read to determine key ideas. 
7.5H Synthesize information to create new understanding. 
 
7.6 RESPONSE SKILLS: listening, speaking, reading, writing, and thinking using multiple texts. 
The student responds to an increasingly challenging variety of sources that are read, heard, or 
viewed. The student is expected to: 
 
7.6A Describe personal connections to a variety of sources, including self-selected texts. 
7.6B Write responses that demonstrate understanding of texts, including comparing sources 
within and across genres. 
7.6C Use text evidence to support an appropriate response. 
7.6D Paraphrase and summarize texts in ways that maintain meaning and logical order.  
7.6E Interact with sources in meaningful ways such as note taking, annotating, freewriting, or 
illustrating. 
7.6G Discuss and write about the explicit or implicit meanings of text. 
7.6H Respond orally or in writing with appropriate register, vocabulary, tone, and voice. 
7.6I Reflect on and adjust responses as new evidence is presented. 
 
7.8 MULTIPLE GENRES: listening, speaking, reading, writing, and thinking using multiple texts-
-genres. The student recognizes and analyzes genre-specific characteristics, structures, and 
purposes within and across increasingly complex traditional, contemporary, classical, and 
diverse texts. The student is expected to: 
 
7.8D Analyze characteristics and structural elements of informational text, including: 
 
● 7.8Di The controlling idea or thesis with supporting evidence; 
● 7.8Dii Features such as references or acknowledgements; and 
● 7.8Diii Organizational patterns that support multiple topics, categories, and subcategories. 

 
7.8E Analyze characteristics and structures of argumentative text by: 
 



 

● 7.8Ei Identifying the claim; 
● 7.8Eii Explaining how the author uses various types of evidence and consideration of 

alternatives to support the argument; and 
● 7.8Eiii Identifying the intended audience or reader. 

 
7.8F Analyze characteristics of multimodal and digital texts. 
 
7.9 AUTHOR’S PURPOSE AND CRAFT: listening, speaking, reading, writing, and thinking 
using multiple texts. The student uses critical inquiry to analyze the authors' choices and how 
they influence and communicate meaning within a variety of texts. The student analyzes and 
applies author's craft purposefully in order to develop his or her own products and 
performances. The student is expected to: 
 
7.9A Explain the author's purpose and message within a text. 
7.9B Analyze how the use of text structure contributes to the author's purpose. 
7.9C Analyze the author's use of print and graphic features to achieve specific purposes. 
7.9D Describe how the author's use of figurative language such as metaphor and 
personification achieves specific purposes. 
7.9F Analyze how the author's use of language contributes to mood, voice, and tone. 
7.9G Explain the purpose of rhetorical devices such as direct address and rhetorical questions 
and logical fallacies such as loaded language and sweeping generalizations. 
 
7.10 COMPOSITION: listening, speaking, reading, writing, and thinking using multiple texts--
writing process. The student uses the writing process recursively to compose multiple texts that 
are legible and uses appropriate conventions. The student is expected to: 
 
7.10A Plan a first draft by selecting a genre appropriate for a particular topic, purpose, and 
audience using a range of strategies such as discussion, background reading, and personal 
interests. 
 
7.10B Develop drafts into a focused, structured, and coherent piece of writing by: 
 
● 7.10Bi Organizing with purposeful structure, including an introduction, transitions, 

coherence within and across paragraphs, and a conclusion; and 
● 7.10Bii Developing an engaging idea reflecting depth of thought with specific facts, details, 

and examples. 
 

7.10C Revise drafts for clarity, development, organization, style, word choice, and sentence 
variety. 
7.10D Edit drafts using standard English conventions. 
7.10E Publish written work for appropriate audiences. 
 
7.11 COMPOSITION: listening, speaking, reading, writing, and thinking using multiple texts--
genres. The student uses genre characteristics and craft to compose multiple texts that are 
meaningful. The student is expected to: 
 
7.11C Compose multi-paragraph argumentative texts using genre characteristics and craft. 
7.11D Compose correspondence that reflects an opinion, registers a complaint, or requests 
information in a business or friendly structure. 
 
7.12 INQUIRY AND RESEARCH: listening, speaking, reading, writing, and thinking using 
multiple texts. The student engages in both short-term and sustained recursive inquiry 
processes for a variety of purposes. The student is expected to: 
 
7.12A Generate student-selected and teacher-guided questions for formal and informal inquiry. 
7.12B Develop and revise a plan. 
7.12C Refine the major research question, if necessary, guided by the answers to a secondary 
set of questions. 
7.12D Identify and gather relevant information from a variety of sources. 
7.12E Differentiate between primary and secondary sources. 



 

7.12F Synthesize information from a variety of sources. 
7.12G Differentiate between paraphrasing and plagiarism when using source materials. 
 
7.12H Examine sources for: 
 
● 7.12Hi Reliability, credibility, and bias; and 
● 7.12Hii Faulty reasoning such as hyperbole, emotional appeals, and stereotype. 

 
7.12I Display academic citations and use source materials ethically. 
 

See Instructional Focus Document (IFD) for TEK Specificity 
 
Key Understandings 

 
● Researchers gather and present findings from different sources for specific purposes. 
● Researchers use reliable sources to validate their research and cite sources appropriately. 
● Multimedia presentations provide an effective approach to share ideas on a given topic. 
● Readers use strategies to support interpretation of text. 
● Understanding new words and concepts enhances comprehension and oral and written 

communication. 
 

 
Misconceptions  

Students may need clarification on summarization, paraphrasing, and plagiarism. Plagiarism 
means using another person’s written work or idea and claiming it as one’s own original work. 
Writers, artists, and publishers have copyrights (the legal rights to control the use and 
reproduction of works) which protect against plagiarism. In order to avoid plagiarism, students 
must learn to summarize, paraphrase, synthesize, and explain information from other sources in 
their own words while providing the appropriate citations that credit the original authors and 
works. Citations are also necessary when using direct quotes. 
 

 
Key Vocabulary  

 

● Constructs (noun) –  the relationships between ideas 
● Paraphrase – to restate the meaning of something in different words; paraphrasing alters 

the exact wording of the source and transmits its ideas or information without evaluation or 
interpretation. 

● Summarize – to reduce large sections of text to their essential points and main ideas - Note: 
It is still important to attribute summarized ideas to the original source. 

● Bibliographic information – the locating information about a source (i.e., book, journal, 
periodical, or Web site) - For example, a book’s bibliographic information consists of author, 
title, place of publication, publisher, and date of publication. 

● Plagiarize – to present the ideas or words of another as one's own without crediting the 
source 

● Reliable source – a credible or believable source     
                                             

 
 
 
 
 
 

Day 1 
Monday, 
April 11th  
 
7.5C 
7.5E 
7.5F 

Framing the Lesson: We will “tour” our knowledge to evaluate what 
skills need to be focused on prior to the STAAR test in May. 
 
Warm-Up: Display several unique pictures and/or words/phrases on 
the screen pertaining to today’s TOUR OF KNOWLEDGE (L4W). 
Ask students to infer what today’s lesson will be about based on the 

● Tour of Knowledge 
Strategy 
https://lead4ward.c
om/docs/instruction
al_strategies/playlis
t_may_2020_21.pd
f (page 28) 



 

7.5H 
7.12F 
 
L4W: 
TOUR OF 
KNOWLEDGE 

picture/words/phrases and provide evidence behind their thought 
process.  
 

TOUR OF KNOWLEDGE (L4W - ISP)  
(1) Spark students’ memories by showing a variety of pictures 

that apply to the TEKS CLUSTERS/GENRES they will be 
focusing on over the next four weeks – fiction, informational, 
poetry, drama, literary nonfiction, and argumentative. 

(2) Show students the phone that displays the TEKS 
CLUSTERS/GENRES. 

(3) Show students the TOUR OF KNOWLEDGE (L4W) posters. 
(4) Divide students into groups and provide them with a marker 

and post-its. 
(5) Explain to students that they will be rotating around the 

room with their groups. On the post-its, they will write down 
things they remember about the TEKS 
CLUSTERS/GENRES then affix them to the poster. When 
time is up, students move to the next station and repeat the 
task. 

(6) When every group has rotated through each station, discuss 
the contents of the post-its and alleviate any 
misconceptions. 

(7) Using the FOLDABLE, students write down a general 
concept pertaining to each of the TEKS 
CLUSTERS/GENES. For example, under poetry, students 
may write something like, “This is a complicated genre 
where you need to read between the lines due to the 
amount of figurative language and inferencing.” 

(8) Under each of their statements, students then self-evaluate 
by putting a “+” for anything they fully understand, a 
“checkmark” for those genres they somewhat grasp, and a 
“-” for those areas they need assistance with. 

(9) Discuss the foldable as a class, then collect at the end of 
the lesson so the teacher can have a better understanding 
as to where the students will need the greatest amount of 
assistance over the coming weeks. 

 
Closing Activity: HOT/COLD (L4W - QC) – on a post-it, students 
make a T-chart with the headings HOT and COLD. Ask the students 
to rank their level of understanding of each TEKS 
CLUSTER/GENRE as either HOT (“I got this”) or COLD (“Ugh…I 
need some help”) by using numbers such as (1) Fiction (2) 
Informational (3) Poetry (4) Drama (5) Literary Nonfiction and (6) 
Argumentative. Ask students to show their post-it in an effort to 
gauge the discrepancy between what students are confident in and 
where they are struggling. 
 
Framing the Lesson: I will participate in a TOUR OF 
KNOWLEDGE (L4W) followed by the completion of a HOT/COLD T-
chart to self-evaluate my understanding of the TEKS 
CLUSTERS/GENRES, which also shows my teacher the area(s) in 
which I need the most assistance prior to STAAR. 

● Post-its 
● Markers 
● Foldable 
● Butcher Paper 
● Hot/Cold Strategy 

https://lead4ward.c
om/docs/resources/
instructional_tools/
quickchecksV2.pdf 
(page 4) 

 

 
 
Day 2 
Tuesday 
April 12th  
 
7.2C 

 
Framing the Lesson: We will begin exploring the components of 
FICTIONAL text through pre-reading strategies. 
 
Warm-Up: WOULD YOU RATHER (L4W - ISP) – as students walk 
through the door, hand them an index card, and ask them to write 

 
● Fiction Passage 

from 2015 STAAR: 
from “Airball: My 
Life in Briefs” (10 
questions) 



 

7.5A 
7.5B 
7.5C 
7.5E 
7.5F 
7.6C 
7.6D 
7.7B 
7.7D 
7.9D 
7.9F 
 
L4W: 
FICTION 

their name on one side. After everyone is seated, show them the 
following: Would you rather read FICTIONAL or INFORMATIONAL 
text? Have a vivid discussion over the two choices and allow 
students to take notes if necessary. Then ask students to write the 
number “1” on their card if they prefer FICTION and the number “2” 
on their card if they prefer INFORMATIONAL. Students with a “2” on 
their card stay seated; “1s” find a “2” and share their reasons for 
preferring a certain type of text. Continue this activity for a few 
minutes, then after the students are seated, compile a classroom list 
of the specifics surrounding FICTIONAL text such as the story 
follows a specific pattern, interesting characters, use of figurative 
language, easier to understand, etc. 
 
● Discuss the importance for effectively working through a 

FICTION passage. 
● Provide students with a copy of the STAAR FICTION passage 

entitled, from “Airball: My LIfe in Briefs” (STAAR 2015). 
● Conduct pre-reading strategies for FICTIONAL text along with 

“prep work”, such as highlighting important words in the 
questions, writing down the strategies to use when faced with 
fiction, re-writing difficult questions, etc. 

● As a class, spend time on the following pre-reading strategies for 
FICTIONAL text along with “prep work”: 
(1) Establishing a purpose for reading the text. 
(2) Previewing the text and making predictions based on the 

title, pictures, etc. 
(3) Highlighting the important words in the questions and 

identifying any “key” STAAR vocabulary such as image, 
referred, conclude, expresses, illustrate, etc. 

(4) Rewriting any difficult questions. 
(5) Discussing potential strategies to use for specific questions 

such as a summary question (i.e., covering up the answer 
choices and creating a summary based on Somebody-
Wanted-But-So-Then). 

 
Closing Activity: FACE TIME (L4W - QC) – on the back of their 
reading passage, students draw an emoji face based on their 
understanding of FICTIONAL text: happy, sad, confused, neutral, 
frustrated, surprised, etc. Students then write one complete sentence 
(compound or compound-complex) explaining their “response face.” 
Students share their response with another member of the class.  
 

Additional Assistance: It may be advantageous for the 
teacher to work through one of the passages prior to the lesson 
in order to show how to effectively use strategies. Based on the 
class, this can be distributed before the lesson to use as a 
guide, or after the lesson as something for the students to study. 
A quiz can be created and given that reviews the strategical 
aspects of effectively working through a fiction passage. This 
could also be a method used during tutoring. 

 
Framing the Lesson: I will understand how to strategically preview 
FICTIONAL text by making predictions, highlighting important words 
and key STAAR vocabulary, rewriting difficult questions, and using a 
variety of methods to better approach the questions through whole-
group practice. 
 

https://tea.texas.gov
/sites/default/files/S
TAAR-G7-
2015Test-Read.pdf 

● Would You Rather 
https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 

● (page 47) 
● Face Time 

https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 3) 

● Teacher-Made 
Reading Passage 
Sample (optional) 

 



 

 
Day 3 
Wednesday, 
April 13th  
 
7.2C 
7.5A 
7.5B 
7.5C 
7.5E 
7.5F 
7.5H 
7.6A 
7.6C 
7.6D 
7.7B 
7.7D 
7.9D 
7.9F 
 
L4W: 
FICTION 

 
Framing the Lesson: We will work through a fiction passage to 
explore characterization, make connections, infer, find text evidence, 
hone our paraphrasing and/or summarizing skills, dissect the parts of 
a fictional text (climax, rising actions, etc.), while practicing our 
strategies. 
 
Warm-Up: As students enter the classroom, provide them with a 
partner along with 7 post-its and one of the Lowman Consulting 
warm-ups for fiction that best aligns with today’s reading passage 
(teacher’s choice). Students divide the passage between them and 
read through the mini-passage ONLY out loud, saving all of the 
questions for another time. Once time has expired, with their partner 
students write a SEVEN WORD SUMMARY (one word on each post-
it). Each pair then works with another pair using all/some of their post-
its to make the best summary of the passage. Summaries are then 
shared with the entire class. 
 
● Review yesterday’s lesson regarding the importance of 

previewing the text and establishing a purpose for reading. 
● Briefly review story mapping and how all fictional tales are written 

in a specific manner – exposition, introduction of conflict, rising 
actions, climax, falling actions, and resolution. Display a visual for 
reference purposes. 

● As a class, read through the fictional passage, pausing after each 
paragraph to guide student annotations. If a student notices 
something that was mentioned in the passage questions that 
were reviewed yesterday, make sure to designate this on the 
reading passage. 
(1) Divide students into trios. 
(2) Have students organize the story in a story map format, 

writing each of the components on an index card then 
organizing the parts into the appropriate order, alternating 
who is writing on each card. 

(3) Provide each group with 10 post-its. 
(4) As a group, students create a TEN WORD SUMMARY (one 

word on each post-it). Each trio then works with another trio 
using all/some of their post-its to make the best summary of 
the passage. Summaries are then shared with the entire 
class. 

 
Closing Activity: SHAPE UP QUIZ (L4W – QC) – students draw a 
large square and write what “squares” with their thinking (what makes 
sense). They then draw a large circle and write what is still rolling 
around in their head (what is still confusing). Students then turn and 
talk, sharing and comparing their “shape up” responses. 
 
Framing the Lesson: I will show my knowledge of the passage 
structure through a group activity that outlines the components of 
fiction, along with honing my annotating and summarizing skills. 
 

 
● Post-its 
● Lowman Consulting 

Warm-Up 
(Teacher’s Choice) 

● Fiction Passage 
from 2015 STAAR: 
from “Airball: My 
Life in Briefs” (10 
questions) 
https://tea.texas.gov
/sites/default/files/S
TAAR-G7-
2015Test-Read.pdf 

● Shape Up Quiz 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 7) 

● Paper 
 

  



 

 
 
Day 4 
Thursday, 
April 14th  
 
7.2C 
7.5A 
7.5B 
7.5C 
7.5E 
7.5F 
7.5H 
7.6A 
7.6C 
7.6D 
7.7B 
7.7D 
7.9D 
7.9F 
 
L4W: 
FICTION 

 
Framing the Lesson: We will answer the questions pertaining to a 
fiction passage while reviewing the following concepts – 
understanding characters, summarizing, imagery, vocabulary, 
inferencing, drawing conclusions, theme, and figurative language. 
 
Warm-Up: As students enter the classroom, hand them yesterday’s 
Lowman Consulting warm-up for fiction labeled with either a “1” or 
“2.” Independently students re-read the mini-passage, then 
according to the number on their paper which aligns with the 
questions, students (a) draw a line through the obvious non-answer, 
(b) circle the best answer, and (c) write down the 
proof/rationalization for their answer choice. After time expires, 
discuss both questions as a class. 
 
● Review yesterday’s lesson regarding how fictional stories are 

written in a story map format. 
● Ask students to share a brief summary from “Airball: My Life in 

Briefs” which was read as a class. 
● Give students several minutes to review their annotations 

yesterday and ask any questions about the story. 
● Show the students that the questions have been posted around 

the room. Explain that they will be working with a partner to 
answer each of the questions, and only one partnership is 
allowed at a time at a question station. 
(1) Divide students into partners. 
(2) Explain that students will be working with their partner to 

answer each of the questions. 
(3) Only one partnership is allowed at a time at a question 

station. 
(4) While working on a question, each partnership must (a) 

draw a line through the obvious non-answer, (b) circle the 
best answer, and (c) write down the proof/rationalization for 
their answer choice. 

(5) After answering a question, the partnership must show their 
work to the teacher who will then give 1 point for each of the 
following: (a) drawing a line through the “worst” answer 
choice, (b) selecting the correct answer, and (c) providing 
adequate proof. 

(6) If students do NOT get the correct answer on the first try, 
they may attempt a second time but can only earn half a 
point. 

(7) The partnership with the most points at the end of the class 
will receive a prize. 

 
Closing Activity: PING-PONG SUMMARY (L4W – QC) – with their 
partner, students decide who is PING and who is PONG. Thinking 
back to the beginning of the week, PING explains one strategy for 
successfully working through fictional text and PONG adds to, 
clarifies, and extends the strategy. Roles are then reversed with 
PONG now explaining another strategy for successfully working 
through fictional text while PING adds to, clarifies, and extends the 
strategy. Students PING and PONG back and forth until they have 
discussed all of the strategies they feel are important.  
 
Framing the Lesson: In a process oriented manner, I will answer 
questions pertaining to a fictional passage then communicate with 
my partner what I feel are important strategies needed in order to be 
successful when working through this type of text. 
 

 
● Yesterday’s 

Lowman Consulting 
Warm-Up 

● Fiction Passage 
from 2015 STAAR: 
from “Airball: My 
Life in Briefs” (10 
questions) 
https://tea.texas.gov
/sites/default/files/S
TAAR-G7-
2015Test-Read.pdf 

● Ping-Pong 
Summary 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 6) 

● Cut Up Passage 
Questions and Hang 
Around the Room 



 

 
Day XX 
Friday, 
April 15th  
 

 
NO SCHOOL – Good Friday 

 
 

 
 

 
 
Day 5 
Monday, 
April 18th  
 
7.2A 
7.5A 
7.5B 
7.5E 
7.5F 
7.6C 
7.6E 
7.6H 
7.8A 
7.9B 
7.9C 
 
L4W: 
INFORMATIONAL 
EXPOSITORY 

 
Framing the Lesson: We will explore the 
INFORMATIONAL/EXPOSITORY genre and how inferencing and 
text evidence play a huge part in increased understanding of the text. 
 
Warm-Up: Display 5 mystery photos from the New York Times on 
the screen, through Google Classroom, or around the room. 
Students are to INFER what is going on in each of the photos, 
provide EVIDENCE to support their inference, and EXTEND their 
thinking to determine what more they can find. Students then put a 
smiley face emoji next to the number of their favorite photo and then 
for the favorite photo ONLY: (1) using their IMAGINATION, create a 
three-word TITLE, (2) using their INFERENCE skills and TEXT 
EVIDENCE, students write a one sentence CAPTION as a way to 
SUMMARIZE the contents of the visual so that readers know what is 
going on, and (3) pretend they are a reporter and fill out the WHO, 
WHAT, WHERE, WHEN, WHY, and HOW of the photo. This is a 
great activity to leave up around the room for the entire week for 
students to work on the remaining photos as they complete other 
assignments. 
 
● Provide students with an index card and have them draw a DOT 

2 DOT CONSENSOGRAM (L4W - QC) with 3 sections labeled 
LOW, MEDIUM, and HIGH. Students draw a dot in the box that 
reflects their confidence in understanding 
INFORMATIONAL/EXPOSITORY TEXT. Collect the cards and 
redistribute them at the end of the week. 

● Discuss INFORMATIONAL/EXPOSITORY text and the 
components, i.e., text structures, facts vs. opinions, thesis 
statement, main ideas for each paragraph, use of photos and 
captions, special vocabulary, bold/italicized text, non-linear 
structure, headings and subheadings, etc. 

● As a class, discuss the importance of effectively working through 
an INFORMATIONAL/EXPOSITORY passage. 

● Provide students with a copy of STAAR Informational passage 
entitled, “Turning Waste Into Energy” (STAAR 2019). 

● Conduct pre-reading strategies for 
INFORMATIONAL/EXPOSITORY text along with “prep work”, 
such as highlighting important words in the questions, writing 
down the strategies to use when faced with 
INFORMATIONAL/EXPOSITORY text, re-writing difficult 
questions, determining the text structure, etc. 

● As a class, spend time on the following pre-reading strategies for 
INFORMATIONAL/EXPOSITORY text along with “prep work”: 
(1) Establishing a purpose for reading the text. 
(2) Thinking about a connection to have with the text (text-to-self, 
text-to-text, text-to-society). 
(3) Previewing the text and making predictions based on the title, 
pictures, etc. 
(4) Highlighting the important words in the questions and 
identifying any “key” STAAR vocabulary or challenging terms. 
(5) Rewriting any difficult questions. 
(6) Discussing potential strategies to use for specific questions. 
(7) Reinforcing knowledge of text structures. 

 
● New York Times 

Mystery Photos - 
Google Slides (5) 
https://docs.google.
com/presentation/d/
1g7LMnbiLK43tdOL
rjKLtIt3RRIFdw9Yu
whR4siKcaXk/edit?
usp=sharing 

● New York Times 
Mystery Photos 
Chart 
https://docs.google.
com/document/d/16
s5SvdwPfekn2XwH
UrxsDZnoY0Y1EnB
Z2K0qBI0x8fk/edit?
usp=sharing 

● Dot 2 Dot 
Consenso- gram 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 3) 

● Informational 
Passage from 2019 
STAAR: “Turning 
Waste Into Energy” 
(7 questions) 
https://tea.texas.gov
/sites/default/files/20
19_staar_gr7_readi
ng_test.pdf 

● Analogy Challenge 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 1) 

● Index Cards 



 

 
Closing Activity: ANALOGY CHALLENGE (L4W – QC) – place the 
following statement on the board: INFORMATIONAL/EXPOSITORY 
text is different/same from FICTIONAL stories because 
_____________________. Students copy the statement on an index 
card, write down their answer, share their response with a partner, 
then discuss and explain the relationships and non-relationships. 
 
Framing the Lesson: I will answer the ANALOGY CHALLENGE in 
writing and share my responses verbally with a partner in an effort to 
communicate and better understand the similarities and differences 
between INFORMATIONAL/EXPOSITORY and FICTION texts. 
 

 
 
Day 6 
Tuesday, 
April 19th  
 
7.2A 
7.5A 
7.5B 
7.5E 
7.5F 
7.6C 
7.6E 
7.6H 
7.8A 
7.9B 
7.9C 
 
L4W: 
INFORMATIONAL 
EXPOSITORY 

 
Framing the Lesson: We will dig deeper into the 
INFORMATIONAL/EXPOSITORY genre and make connections in an 
effort to promote greater understanding of the text. 

 
Warm-Up: As students walk in the door, hand them an index card. 
Ask them to look at the photo on the screen (below is an example - 
link to this photo and others included in the resources column) and 
write down the connections they have with the picture: text-to-self, 
text-to-text, and text-to-society. Encourage them to think “outside the 
box” and look at the deeper meaning of the photo instead of making 
a surface level connection. 

  
● Following the warm-up, ask students to STOP! TALK! 

QUESTION! (L4W - QC). They should STOP what they are 
doing, TALK to a person sitting next to them, then EXPLAIN one 
thing they learned so far about INFORMATIONAL/EXPOSITORY 
TEXT. Students will then share one QUESTION they still have 
about this genre. 

● Review INFORMATIONAL/EXPOSITORY text and the 
components, i.e., text structures, facts vs. opinions, thesis 
statement, main ideas for each paragraph, use of photos and 
captions, special vocabulary, bold/italicized text, non-linear 
structure, headings and subheadings, etc. 

● As a class, review the importance of effectively working through 
an INFORMATIONAL/EXPOSITORY passage, along with the 
pre-reading strategies that were discussed and implemented in 
the previous lesson. 

● Provide students with a copy of STAAR Informational passage 
entitled, “Turning Waste Into Energy” (STAAR 2019). 

● As a class, read through the INFORMATIONAL/EXPOSITORY 
passage, WITHOUT allowing the students to take any notes. If a 
student notices something that was mentioned in the passage 
questions that were reviewed yesterday, make sure they 
designate this on the reading passage with a symbol, such as a 
star or a smiley face. Divide students into partnerships and 
provide them with several highlighters and a blank sheet of 
paper to complete the following tasks: 
(1) Students set a PURPOSE for reading. 

 
● Index Cards 
● 25 Meaningful 

Photos of Life Make 
You Think 
https://tipsmake.co
m/25-meaningful-
photos-of-life-make-
you-think 

● Stop! Talk! 
Question! 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 8) 

● Informational 
Passage from 2019 
STAAR: “Turning 
Waste Into Energy” 
(7 questions) 
https://tea.texas.gov
/sites/default/files/20
19_staar_gr7_readi
ng_test.pdf 

● Highlighters 
● Paper 
● Post-Its/Butcher 

Paper 
● Classwide Google 

Doc or Google 
Sheet 

 



 

(2) Infer the TEXT STRUCTURE. 
(3) Ask students to read the passage again, and ANNOTATE 

and/or DRAW a picture to represent each paragraph. 
(4) Highlight the THESIS statement in yellow. 
(5) Highlight the TOPIC sentence for each paragraph in orange. 
(6) Write a 10-20 word GIST-just important words, not whole 

sentences. 
(7) Make and document a CONNECTION with the passage - 

text-to-text, text-to-self, or text-to-society. 
(8) Write down what they LEARNED after reading the passage. 
(9) List 5 FACTS they pulled from the article. 

● If time allows, discuss some of the information derived from this 
process by a full class discussion especially on what 
CONNECTION they made with the text. Students could also 
transfer their responses to post-its then affix them to the board or 
butcher paper, complete a Google Doc with their information, etc. 
 

Closing Activity: “BECAUSE” CHALLENGE – place the following 
statement on the board: It is important to make CONNECTIONS with 
INFORMATIONAL/EXPOSITORY text because 
_____________________. Students answer the question on a 
classwide Google Doc or Google Sheet so they can see other 
students’ responses and make comments/ask questions. 
 
Framing the Lesson: I will write my response to the BECAUSE 
CHALLENGE in a classwide Google Doc or Google Sheet so I am 
able to view other responses, make comments, and ask questions in 
a written format in order to gain a greater understanding of the 
importance of MAKING CONNECTIONS with 
INFORMATIONAL/EXPOSITORY text.  
 

 
 
Day 7 
Wednesday, 
April 20th  
 
7.2A 
7.5A 
7.5B 
7.5E 
7.5F 
7.6C 
7.6E 
7.6H 
7.8A 
7.9B 
7.9C 
 
L4W: 
INFORMATIONAL 
EXPOSITORY 

 
Framing the Lesson: We will answer the questions for an 
INFORMATIONAL/EXPOSITORY text. 

 
Warm-Up: For review purposes, as students enter the classroom, 
assign them one of the following CONNECTIONS to make – (1) text-
to-self, (2) text-to-text, or (3) text-to-society – along with one of the 
Lowman Consulting warm-ups for INFORMATIONAL/EXPOSITORY 
text that best aligns with today’s reading passage (teacher’s choice). 
Students independently and quietly read through the mini-passage 
ONLY, saving all of the questions for another time. On the back of 
the mini-passage, students write down the CONNECTION they made 
with the passage according to what was assigned to them when they 
walked through the door, making sure they provide EVIDENCE to 
support their CONNECTION. Students then walk around the room 
and talk to two other students - both of them must have been 
assigned a different CONNECTION to make. Students share their 
CONNECTIONS.  

  
● Review yesterday’s lesson regarding how 

INFORMATIONAL/EXPOSITORY text is written in a very 
different manner than fiction and includes things such as a text 
structure, thesis, topic sentences, etc. 

● Distribute yesterday’s activity.  
● Using yesterday’s GIST, ask students to share a brief summary 

of “Turning Waste Into Energy” which was read as a class 
yesterday in addition to being re-read in partnerships. 

 
● Lowman Consulting 

Warm-Up Activity 
from Yesterday’s 
Lesson 

● Informational 
Passage from 2019 
STAAR: “Turning 
Waste Into Energy” 
(7 questions) 
https://tea.texas.gov
/sites/default/files/20
19_staar_gr7_readi
ng_test.pdf 

● Kahoot (NEEDS TO 
BE CREATED) 

● Paper 
 



 

● Give students several minutes to review their annotations, 
illustrations, and responses from yesterday and ask any 
questions about the text. 

● Review the CONNECTIONS that students made with the 
passage. 

● Explain that students will be working with a trio to answer each of 
the questions, and when time expires, students will participate in 
a Kahoot. Groups of three will allow students to “divide and 
conquer”, then share their responses with the rest of their team 
while justifying or proving their answer. 
(1) Divide students into trios. 
(2) Explain that students will be working with their trio to answer 

each of the questions.  
(3) Due to time constraints, students must divide up the 

questions between the three members of the team. 
(4) When a student is answering a question, they must prove or 

justify their response. This process may include but is not 
limited to eliminating answer choices, finding proof in the 
text, utilizing the information derived over the past two 
lessons, etc. 

(5) After all answers have been selected, students must review 
their responses and submit the answer and the 
proof/justification to the teacher. Points will be given not only 
for a correct answer, but also the quality of the proof 
provided. 

(6) Students participate in a Kahoot. 
 

Closing Activity: SHAPE UP QUIZ (L4W – QC) – in their trios, 
students draw a large square and write what “squares” with their 
thinking (what makes sense) pertaining to 
INFORMATIONAL/EXPOSITORY text. They then draw a large circle 
and write what is still rolling around in their head (what is still 
confusing) about INFORMATIONAL/EXPOSITORY text. Students 
then turn and talk with their trio, sharing and comparing their “shape 
up” responses. 
 
Framing the Lesson: I will think about what I have grasped 
pertaining to INFORMATIONAL/EXPOSITORY text and what is still 
confusing. I will then share my thoughts with my trio.  
 

 
 
Day 8 
Thursday, 
April 21st 
  
7.2A 
7.5A 
7.5B 
7.5E 
7.5F 
7.6C 
7.6E 
7.6H 
7.8A 
7.9B 
7.9C 
 
L4W: 
INFORMATIONAL 

 
Framing the Lesson: We will review the concepts addressed in the 
TEKS that are crucial to master in order to be successful on the 
STAAR test pertaining to INFORMATIONAL/EXPOSITORY text, i.e., 
inference, text evidence, making connections, 
paraphrasing/summarizing, and characteristics of 
INFORMATIONAL/EXPOSITORY text. 

 
Warm-Up: No warm-up due to stations. 

  
● Students participate in THREE stations in order to reinforce 

concepts learned throughout the week. Each of the three 
stations will last approximately 15 minutes. While students are 
rotating through the stations, the teacher will be conferencing 
with students. If a student finishes a station before time is up, 
there are INFORMATIONAL/EXPOSITORY task cards for them 
to work on. 

● STATION #1 (making connections): Students select an article 
from NewsELA, read the article, then answer the following 

 
● Informational Task 

Cards + Answer 
Document (on 
Shared Google 
Drive - “Inference 
Task Cards - 
Informational” or 
“Inference Task 
Cards - Nonfiction” 

● Various High-
Interest Articles 
from NewsELA 
(Teacher’s Choice - 
Ideas Provided) 

● Making Connections 
Chart  

● Paper for Acrostic 
Poem 



 

EXPOSITORY questions on the MAKING CONNECTIONS chart: (1) creative 
title, (2) author of the article, (3) 10-word GIST, (4) text-to-self 
connection, (5) text-to-text connection, and (6) text-to-society 
connection. Although this is a TEACHER’S CHOICE activity, 
several interesting articles are listed here: 
❖ NASA to Rename Headquarters 

https://newsela.com/read/ela-mary-
jackson/id/2001016465/ 

❖ Baseball Lockout 
https://newsela.com/read/mlb-labor-
deal/id/2001028117 

❖ Do Animals Have Friends? 
https://newsela.com/read/do-animals-have-
friends/id/2001027838/ 

❖ This Teenager is Developing a Video Game that Assesses 
Your Mental Health https://newsela.com/read/teen-develops-
video-game-mental-health/id/2001024105/ 

❖ Music and How it Affects Our Emotions 
https://newsela.com/read/lib-music-and-emotions/id/39710/ 

❖ This Costa Rican Paradise Shelters More Than 1,000 Stray 
Dogs https://newsela.com/read/elem-costa-rica-giant-dog-
shelter/id/41879/ 

❖ Is it a Bird? Is it a Plane? Flying Car to Go on Sale 
https://newsela.com/read/elem-flying-car-sale/id/29729/ 

❖ Healthy Fast Food is Challenging for Many Young People 
https://newsela.com/read/Fastfood-millennials/id/4712/ 
 

● STATION #2 (summarizing): Using the article from STATION #1, 
students create an acrostic poem to summarize the information. 
For example, if the article they chose was about pop music, they 
might construct the following - Popular, Outrageous, Played on 
the radio, Made famous in the 80s, Used in movies, Sound is 
easy to listen to, Ideas are used throughout the song, Channeled 
towards teens. 

● STATION #3 (variety of skills): Teachers select one of the 
following activities based on necessity, or allow students to 
choose from one of the following - (1) complete the New York 
Times Mystery Photos introduced at the beginning of the week, 
(2) work on the INFORMATIONAL/EXPOSITORY task cards, (3) 
design a Kahoot that reviews the components of 
INFORMATIONAL/EXPOSITORY text, (4) complete an activity 
that reviews the different types of text structures. (5)students 
make a comic strip to summarize/explain the information they 
learned from the article in Station One: 
○ Online version: https://www.storyboardthat.com/storyboard-

creator 
○ Printable: https://educators.brainpop.com/printable/comic-

strip-activity/ 
 

Closing Activity: No closing activity due to stations. 
 
Framing the Lesson: I will participate in a variety of stations to 
secure my knowledge of INFORMATIONAL/EXPOSITORY text in 
addition to making connections, practicing my summarizing skills, 
inferencing, and reviewing the different types of text structures. 
 

● Technology - 
Access to Kahoot 

● Text Structures 
Activity 

 

 
 
Day 9 

  



 

Friday, 
April 22nd 
 
7.2A 
7.5A 
7.5B 
7.5E 
7.5F 
7.6C 
7.6E 
7.6H 
7.8A 
7.9B 
7.9C 
 
 
L4W: 
INFORMATIONAL 
EXPOSITORY 
 

Framing the Lesson: We will independently show what we learned 
this week about approaching INFORMATIONAL text successfully. 

 
Warm-Up: As students enter the room, provide them with the Staar 
Master passage entitled “Rock-Solid.” Prior to giving students 
directions for the assessment, ask them to go through their pre-
reading processes, such as setting a purpose for reading, 
highlighting any important words in the questions, making 
connections with the text, etc. Ask students if they have any 
questions or need clarification on how to approach an 
INFORMATIONAL/EXPOSITORY text. 

  
● Students work on the assessment and as they finish, the teacher 

will grade their work. If time is available, students are given the 
opportunity to correct any missed answers. When making 
corrections, students must prove/justify their new response, in 
addition to including why their first response was incorrect. 
 

Closing Activity: Return the DOT 2 DOT CONSENSOGRAM (L4W 
- QC) from the beginning of the week that have 3 sections labeled 
LOW, MEDIUM, and HIGH. On Monday, students drew a dot in the 
box that reflects their confidence in understanding 
INFORMATIONAL/EXPOSITORY TEXT. Students now reevaluate 
their knowledge and place a STAR in the box that signifies their 
confidence as of today. 
 
Framing the Lesson: I will showcase my knowledge of 
INFORMATIONAL/EXPOSITORY text by completing an assessment 
in an effort to practice my pre-reading strategies and realize the 
importance of appropriate inferencing, applying text evidence, 
making connections, etc. 
 

● Expository Passage 
from Star Master 
entitled “Rock-Solid” 

● Dot 2 Dot 
Consenso- gram 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 3) 

 

 
 
Day 10 
Monday, 
April 25th 
  
7.5A 
7.5B 
7.5E 
7.5F 
7.6A 
7.6C 
7.6E 
7.6G 
7.6H 
7.9D 
7.9F 
 
L4W: 
ACROSS THE 
GENRES 
 
!"#$%&%'%()*+,- 
Day 2 - POETRY + 
DRAMA 
Day 3 - 
ARGUMENTATIVE 
Day 4 - LITERARY NF 

 
Framing the Lesson: We will focus on POETRY and the 
components that make this genre difficult to understand. 

 
Warm-Up: As students enter the room, hand them the lyrics to the 
song “Everything at Once” by Lenka. Have students highlight any 
figurative language they encounter, then play the video and discuss. 

  
● Explain to the class that this week will be focused on “Across the 

Genres”, which tackles a different type of text each day. 
● As a class, or in small groups, review all types of figurative 

language and examples using the PowerPoint.  
● Play “FACT OR FIB SHOWDOWN” (L4W - ISPL) by providing 

students with questions pertaining to POETRY and figurative 
language: 
(1) Assign each student a thinking partner. 
(2) Students create a FACT card and a FIB card and hold one in 

each hand. 
(3) Present student with a statement (fact or fib) relating to 

figurative language or POETRY. 
(4) Allow students 5-8 seconds to infer if the statement is a 

FACT or FIB. 
(5) Say, “One! Two! Three! Showdown!” and students slap down 

their response card. 
(6) Students then take turns justifying their response to their 

thinking partner. Students pick up their FACT or FIB card 
and put it back in their hand. 

 
● “Everything at 

Once” Lyrics by 
Lenka 
https://docs.google.
com/document/d/1D
mX-
X5YnE3tNsycJVRk
XJPnDFeTCQ228M
m91GR98Pok/edit?
usp=sharing 

● “Everything at 
Once” Video by 
Lenka 
https://www.youtube
.com/watch?v=eE9t
V1WGTgE 

● Figurative Language 
PowerPoint 
https://docs.google.
com/presentation/d/
1TyUjbRqRoS3eZ0
wR4rtuKZxfP7YWfz
7k/edit#slide=id.p17 

● Fact or Fib 
Showdown 
https://lead4ward.co



 

Day 5 - STATIONS 
 

(7) Students pick up their FACT or FIB card and put it back in 
their hand. 

(8) Teacher clarifies/verifies the appropriate answer. 
(9) Repeat steps 3-8 with each statement. 

● Discuss the components of POETRY such as figurative 
language, author’s purpose, making inferences, imagery, 
symbolism, etc. 

● Ask students what strategies they use in order to be successful 
when working through a POETRY passage. Keep track of the 
strategies on the whiteboard or a piece of butcher paper 
throughout the day and hang this in class for the remainder of 
the week. 

● Distribute the POEM from Think Up! “Dreaming of Play, or 
Yesterday” 

● Ask students to make an inference regarding the POEM based 
on the title. 

● As a class, read through the questions and highlight any of the 
important words in the questions. 
 

Closing Activity: Students use the 7 LITTLE WORDS (L4W - QC) 
activity to come up with 7 words that describe today’s lesson and 
place each word on a post-it. These words can be added to the same 
whiteboard/butcher paper that holds the POETRY strategies. As a 
class, pick the 7 BEST words and create a full class summary. 
 
Framing the Lesson: I will document my ideas concerning today’s 
instruction in 7 words then listen to other student ideas to help 
construct an appropriate summary for the important parts of the 
lesson. 
 

********************************************* 
 
HOMEWORK: Students take the POEM home and perform any 
pre-reading strategies such as setting a purpose for reading, 
recognizing any unfamiliar words, etc. Students then read the 
poem and annotate, bringing with them any questions they have 
about the text for tomorrow’s lesson. 
 

m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 18) 

● Index Cards 
Labeled FACT and 
FIB 

● Poetry Passage 
from Think Up! 
“Dreaming of Play, 
or Yesterday” 

● 7 Little Words 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 1) 

● Post-Its 
 

 
 
Day 11 
Tuesday, 
April 26th 
  
7.5A 
7.5B 
7.5E 
7.5F 
7.6A 
7.6C 
7.6E 
7.6G 
7.6H 
7.9D 
7.9F 
 
L4W: 
ACROSS THE 
GENRES 
 

 
Framing the Lesson: We will answer the questions pertaining to a 
POETRY passage and investigate the elements of DRAMA. 

 
Warm-Up: As students enter the room, ensure they have brought in 
their HOMEWORK. Ask students if they have any questions about 
the POEM and discuss. Play MUSICAL CHAIRS (L4W - ISPL) to 
answer the questions pertaining to the poem: 
 

(1) Each student places the questions/answers for “invitation” on 
their desk and takes their poem with annotations with them. 

(2) As the music plays, students follow the leader around the 
room in an orderly fashion. 

(3) When the music stops, students pick up the 
questions/answer choices on the desk closest to them and 
answer 1 question. 

(4) Repeat steps 2-3 until all questions have been answered. 
(5) Students return to their original paper and find a thinking 

partner. 

 
● Musical Chairs 

https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 21) 

● Drama Passage 
from the HMH 
Texas Assessment 
Preparation “from 
The Last Leaf” (on 
Shared Google 
Drive) 

  
 



 

Day 1 - POETRY 
!"#$%.%'%()*+,-%/%
",010 
Day 3 - 
ARGUMENTATIVE 
Day 4 - LITERARY NF 
Day 5 - STATIONS 
 

(6) Thinking partners work collaboratively to analyze the 
responses other students gave, correcting mistakes, and 
providing proof/justification for their final answer. 

  
● As a class, or in small groups, review the elements of DRAMA 

such as stage directions, dialogue, use of space and movement, 
similarity to fiction text, making inferences based on character 
actions/dialogue, etc. 

● Ask students what strategies they use in order to be successful 
when working through a DRAMA passage, i.e., label everything, 
read out loud in your head, “become” one of the characters, 
replace the character names with names of friends and family 
members, etc. 

● Distribute the DRAMA from the HMH Texas Assessment 
Preparation “from The Last Leaf” 

● Ask students to make an inference regarding the DRAMA based 
on the title. 

● As a class, read through the DRAMA, assigning parts. Stop 
throughout to allow students to annotate, ask questions, and 
reinforce their knowledge of the elements of DRAMA. 
 

Closing Activity: Partner up students and provide each partnership 
with 1 question to answer. They must: (1) highlight the important 
words in the question, (2) rewrite the question in their own words, (3) 
write down a strategy for working through this type of question, (4) 
eliminate the incorrect answer choices, (5) justify why each of the 3 
answer choices are incorrect, and (6) prove why the remaining 
answer choice is correct. 
 
Framing the Lesson: With my partner, I will answer 1 question 
pertaining to the DRAMA passage and provide the necessary 
justification to show why the answer I selected is correct. 
 

 
 
Day 12 
Wednesday, 
April 27th 
  
7.5A 
7.5B 
7.5C 
7.5E 
7.5F 
7.5G 
7.5H 
7.6C 
7.6D 
7.6E 
7.6H 
7.8E 
7.8E.i 
7.8E.ii 
7.9A 
7.9F 
7.9G 
 
L4W: 
ACROSS THE 
GENRES 

 
Framing the Lesson: We will determine the importance of 
understanding and effectively interpreting ARGUMENTATIVE text. 

 
Warm-Up: As students enter the room, hand them an index card. 
After students watch the “Kid President Is Over It! video, ask them 
(1) make a text-to-self, text-to-text, or text-to-society connection, (2) 
write down 1 thing that they learned, (3) create a thesis for the video, 
(4) summarize the video in 10 words or less. Students share their 
responses with the class, and (5) write down why they are good or 
bad at arguments and explain. 

  
● As a class, discuss the components of ARGUMENTATIVE text 

and provide them with a copy of “Pokemon Go” (RLA drive) 
WITHOUT the questions. 

● Discuss why ARGUMENTATIVE texts are part of the nonfiction 
label and share what types of strategies are necessary to use in 
order to be successful with this type of passage. 

● Assign students a partner and ask them to “popcorn” read the 
passage…the person who is NOT reading must annotate the 
paragraph. 

● Discuss the location of the thesis and the topic sentences. 
● As a class, talk about the (1) connections students made with the 

passage, (2) 10-20 important words that could be used to 
develop a summary, (3) something that they learned, and (4) 5 
facts from the passage. 

● Index Cards 
● “Kid President Is 

Over It!” Video 
https://www.youtube.
com/watch?v=ghk-
nDJB3Tk 

● Argumentative Text 
“Pokemon Go” (on 
Shared Google 
Drive) 

● Sketch IT L4W 
Activity 

● https://lead4ward.co
m/docs/resources/ins
tructional_tools/quick
checksV2.pdf 

● Paper 



 

 
Day 1 - POETRY 
Day 2 - POETRY + 
DRAMA 
!"#$%2%

0,341*5+0+67* 
Day 4 - LITERARY NF 
Day 5 - STATIONS 
 

● Provide each student with the questions, but REMOVE all of the 
answer choices. For each question, the student must talk to a 
different student and they are to come up with an answer to the 
question. This is a difficult activity where they can utilize some of 
their short constructed response experience to develop the 
answers. 

● Give students the answer choices for each of the questions to 
see how well they did in developing the answers. Provide 
students with the correct answer to see if their short constructed 
response matched the multiple choice responses. 
 

Closing Activity: Provide each student with a piece of paper so they 
are able to SKETCH IT (L4W - QC). As a class, brainstorm all of the 
different visuals that might be associated with the concept of 
ARGUMENTATIVE text, such as maps, charts, graphs, tables, 
diagrams, comics, etc. Students choose one idea and create a quick 
sketch, then explain the drawing to a partner. If time allows, count 
and compare how many different visuals are represented in the class 
and hang them around the room as a visual reference of the genre 
type. 
 
Framing the Lesson: I will write down the important aspects of an 
ARGUMENTATIVE text, then have an “argument” with another class 
member as to why my list is better than their list. 
 

 
 
Day 13 
Thursday, 
April 28th 
  
7.2A 
7.2B 
7.2C 
7.5E 
7.5F 
7.6C 
7.6D 
7.7B 
7.7D 
7.8Di 
7.8Diii 
7.9A 
7.9C 
7.9D 
7.9F 
 
L4W: 
ACROSS THE 
GENRES 
 
Day 1 - POETRY 
Day 2 - POETRY + 
DRAMA 
Day 3 
ARGUMENTATIVE 
!"#$%8%'%96+*,0,-%

5: 
Day 5 - STATIONS 

 
Framing the Lesson: We will re-examine LITERARY NONFICTION 
text and determine its similarities and differences with FICTION and 
EXPOSITORY genres. 

 
Warm-Up: Students draw a triple Venn diagram and label each circle 
- LITERARY NONFICTION, FICTION, and EXPOSITORY. In 
partners, students complete their Venn diagram in an effort to 
distinguish between the three genres.  
  
● Play PAIR - SQUARE - SHARE (L4W - ISPL). After students 

complete their Venn diagrams, play music and when the music 
stops, each partnership needs to find another duo. The two pairs 
then form a square where the students share their ideas from the 
Venn diagram. Students may revise their original responses 
based on their discussions.   

● As a class, discuss the components of LITERARY NONFICTION 
text and provide them with the 2018 STAAR passage entitled, 
“Carry Him Everywhere.” 

● Discuss why LITERARY NONFICTION texts are part of the 
nonfiction label and share what types of strategies are necessary 
to use in order to be successful with this type of passage. 

● Independently, students read the corresponding questions and 
highlight the important words. 

● As a class read “Carry Him Everywhere” while students 
annotate. 

● Independently, students write down the following information on 
their passage: (1) a connection they made with the passage, (2) 
10-20 important words that could be used to develop a summary, 
(3) something that they learned, and (4) 5 details from the 
passage that helped you better understand the author. 

● Play STAND, STICK or STRAY (L4W - ISPL).  
(1) Label each corner of the room with an A, B, C, and D. 
(2) Students INDEPENDENTLY answer the first question. 

 
● Pair - SQUARE - 

Share 
https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 10) 

● Literary Nonfiction 
Passage from 2018 
STAAR: “Carry Him 
Everywhere”    

● A, B, C, D Labels for 
the Corners of the 
Room 

● Stand, Stick or Stray 
https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 13) 

● 1 Question Quiz 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 1) 

● Whiteboard and 
Marker 

 
 



 

 (3) Students take a “stand” by moving to the corner of the room 
reflecting their opinion. 

(4) Student groups huddle to develop a reason to justify/defend 
their point of view. 

(5) Teacher randomly selects one person from each group to 
share their reason. 

(6) After all groups have shared, allow a few minutes of 
classroom discussion. 

(7) Students may then “stick” to their original point of view or 
“stray” to a new point of view. 

(8) Students partner with someone near them to justify why they 
“stayed” or “strayed.” 

(9) Continue the same process until all 7 questions have been 
answered. 

 
Closing Activity: Provide each student with a whiteboard and 
marker for the 1 QUESTION QUIZ (L4W - QC). The teacher asks the 
question, “What makes LITERARY NONFICTION unique?” Students 
respond, then reveal their response and as a class, discuss 
similarities and differences in the answers. 
 
Framing the Lesson: I will recognize the unique aspects of the 
LITERARY NONFICTION genre and share my thoughts with the 
class. 
 

 
 
Day 14 
Friday, 
April 29th 
  
7.2A 
7.2B 
7.5F 
7.5H 
7.6C 
7.6D 
7.7B 
7.8A 
7.8D 
7.9A 
7.9D 
7.9E 
7.9G 
 
L4W: 
ACROSS THE 
GENRES 
 
Day 1 - POETRY 
Day 2 - POETRY + 
DRAMA 
Day 3 
ARGUMENTATIVE 
Day 4 - LITERARY NF 
!"#$%;%'%<+0+6)5< 
 

 
Framing the Lesson: We will review the concepts addressed in the 
TEKS that are crucial to master in order to be successful on the 
STAAR test pertaining to POETRY, DRAMA, ARGUMENTATIVE, 
and LITERARY NONFICTION texts. 

 
Warm-Up: No warm-up due to stations. 

  
● Students participate in THREE stations in order to reinforce 

concepts learned throughout the week pertaining to POETRY, 
DRAMA, ARGUMENTATIVE, and LITERARY NONFICTION. 
Each of the three stations will last approximately 15 minutes. 
While students are rotating through the stations, the teacher will 
be conferencing with students. If a student finishes a station 
before time is up several options are available: (1) Text Evidence 
Task Cards, (2) Reading Strategies Task Cards, (3) STAAR 
Reading - Drama Task Cards, (4) STAAR Reading - Literary 
Nonfiction Task Cards, (5) SpongeBob Drama + Questions, (6) 
Pygmalion: Henry and Eliza. 

 
SUGGESTED STATIONS: 

 
● STATION #1 (persuasion): (1) Students review target market, 

types of appeals, and ad strategies, (2) Watch several 
Superbowl commercials and complete a chart, (3) Write an 
essay about their favorite Superbowl commercial. 

● STATION #2 (poetry): (1) Students read the poem with their 
group, (2) Read the statements on each card, (3) Decide 
whether the statement is true about the poem or false about the 
poem, (4) Put them into the correct piles, (5) Put the numbers on 
the true cards from least to greatest, (6) Write the numbers on 
your answer sheet. 

● STATION #3 (dictionary entry practice): Students select one of 
the following words and complete a dictionary entry form OR a 

 
All Resources Listed 
Below are on the 
Shared Google Drive: 
 
● Text Evidence Task 

Cards + Answer 
Document  

● Reading Strategies 
Task Cards  

● STAAR Reading - 
Drama Task Cards 

● STAAR Reading - 
Literary Nonfiction 
Task Cards 

● SpongeBob Drama 
+ Questions  

● Pygmalion: Henry 
and Eliza 

● Persuasion - 
Superbowl Ads 

● True False Poetry 
Activity 

● Dictionary Entry 
Form 

● Lexicon Graphic 
Organizer 

● Dictionary 
 
 



 

lexicon (these are suggested words) - effective, redundant, 
support, express, evidence, primarily, suggest, interaction, 
viewpoint, excerpt, reveal, indicate, establish, emphasize. 
 

Closing Activity: No closing activity due to stations. 
 
Framing the Lesson: I will participate in a variety of stations to 
secure my knowledge of POETRY, DRAMA, ARGUMENTATIVE, 
and LITERARY NONFICTION texts. 
 

 
 
Day 15 
Monday, 
May 2nd 
  
7.2A 
7.2B 
7.5F 
7.5H 
7.6C 
7.7B 
7.8A 
7.8D 
7.9A 
7.9D 
7.9E 
 
L4W: 
DAILY GENRE 
REVIEW 
 
!"#$%&%'%:6=+6)5 
Day 2 - 
ARGUMENTATIVE 
Day 3 - 
INFORMATIONAL 
Day 4 - POETRY 
Day 5 - REVIEW 
STATIONS 
 

 
Framing the Lesson: We will focus on strengthening all of our 
FICTIONAL text skills with a focus on summarizing. 

 
Warm-Up: As students enter the room, provide them with “It’s Lit” 
activity for FICTION. As a class, go through the pre-reading 
processes, such as how to infer what a story may be about based on 
the title, and then read the story as a class while students take notes. 
Students then write a summary of the story using the SOMEBODY-
WANTED-BUT-SO-THEN method. 

  
● After discussing the summaries of the FICTIONAL story, discuss 

the following components: (1) dictionary skills, (2) determining 
characteristics of the people in a FICTIONAL text based on the 
dialogue and actions, (3) making connections to the story, 
character, situation, theme, etc. (4) the difference between topic, 
theme, and main idea,(5) how to summarize a FICTIONAL text. 

● Students then work on completing the activities individually, in 
partners, small groups, etc., until time expires. 

● Explain to the class that this week will be focused on “Daily 
Genre Review”, which reviews a new genre each day. 

● Provide students with the Star Master passage “Voyage to the 
Craggy Island” (11 questions) 

● Conduct the pre-reading strategies along with prep-work, such 
as highlighting important words in the questions, making 
inferences based on the title, etc. 

● As a class, read “Voyage to the Craggy Island” (FICTION) out 
loud. 

● Play “SUMMARY SALAD” (L4W - ISPL): 
(1) Pair students up. 
(2) Student partnerships collaborate to create 6 separate cards 
that summarize the text. 
(3) Pairs join another pair (4 students) and the 12 cards are 
mixed together like a salad. 
(4) The 4 students collaborate to pick out the 6 best cards to 
summarize the text and then sequence the cards in the 
appropriate, logical order. 
(5) Students then individually write a summary using the 6 best 
note cards, preferably using the SOMEBODY-WANTED-BUT-
SO-THEN method. 

● Students answer all the questions on “Voyage to the Craggy 
Island” either individually, in partners, etc. 
 

Closing Activity: Have students participate in the STOP! TALK! 
QUESTION! (L4W - QC) activity: (1) STOP what they are doing, (2) 
TALK to a person sitting next to them and explain one thing they 
learned about FICTION or summarizing, and (3) share one 
QUESTION they still have. Students write this question down (in a 

 
● It’s Lit FICTION #1 

(on Shared Google 
Drive) 

● Star Master 
passage “Voyage to 
the Craggy Island” 
(11 questions) 

● Index Cards 
● Summary Salad 

https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 27) 

● Stop! Talk! 
Question! 
https://lead4ward.co
m/docs/resources/in
structional_tools/qui
ckchecksV2.pdf 
(page 8) 

● Post-its 
 



 

complete sentence) on a post-it and affix it to a whiteboard/butcher 
paper as they are leaving class. 
 
Framing the Lesson: I will share with a partner questions I still have 
pertaining to FICTION text and summarizing then write that question 
down in a complete sentence giving the teacher a better idea of 
where I still may need help. 
 

 
 
Day 16 
Tuesday, 
May 3rd 
 
7.2A 
7.2B 
7.5F 
7.6C 
7.9G 
 
L4W: 
DAILY GENRE 
REVIEW 
 
Day 1 - FICTION 
!"#$%.%'%

0,341*5+0+67* 
Day 3 - 
INFORMATIONAL 
Day 4 - POETRY 
Day 5 - REVIEW 
STATIONS 
 

 
Framing the Lesson: We will focus on strengthening all of our 
ARGUMENTATIVE text skills with a focus on making inferences 
about text using textual evidence to support understanding. 

 
Warm-Up: Students grade their answers from yesterday’s reading 
passage (19, 21, and 23). If they chose the right answer, they need 
to justify why the answer was correct and if they chose the incorrect 
answer, they need to explain why the answer was wrong. Discuss 
their findings as a class. 

  
● Reemphasize that this week will be focused on “Daily Genre 

Review”, which reviews a new genre each day using passages 
and paired passages 

● Ask students to recall and restate the parts and pieces of 
passages and paired passages such as how to best work 
through them, the strategies involved, how to chunk the passage 
so you are not overwhelmed, what types of questions to expect, 
etc. 

● Hand students a copy of the ARGUMENTATIVE text “The Sea 
Women of Korea” from Think Up! 

● Conduct the pre-reading strategies for ARGUMENTATIVE 
passages along with prep-work, such as highlighting important 
words in the questions, making inferences based on the title, 
making connections between the two passages, etc. 

● Ask students to infer why the author included a comic/visual in 
the passage. 

● Put students into trios and have them read “The Sea Women of 
Korea” (ARGUMENTATIVE). While they are reading, ask 
students to (1) make an inference after each paragraph and write 
it on their reading passage, then (2) highlight the text evidence 
that caused them to develop their inference. 

● In their trios students work through questions 
●  They MUST eliminate 1 answer choice (ODD ONE OUT: L4W - 

ISPL) to take their options down to 75%. Each time a trio 
answers a question and eliminates 1 answer choice, they need 
to show the teacher to grade, discuss, etc.. Trios that get all 4 
questions correct receive a prize. 
 

Closing Activity: Using their knowledge of ARGUMENTATIVE texts, 
inference, and text evidence, students draw a single-panel comic 
containing some knowledge they gained or a question they still have 
over the genre. Students share their masterpieces in a small group. 
The teacher will hang these in the room/hallway so other students 
are able to gain additional knowledge. 
 
Framing the Lesson: I will demonstrate my knowledge of 
ARGUMENTATIVE texts, inference, and/or text evidence by drawing 
a single-panel comic then sharing my artwork with a small group. 
 

 
● “The Sea Women of 

Korea” from Think 
Up! 
(ARGUMENTATIVE
) (on Shared Google 
Drive) [8 questions] 

● Highlighters 
● Odd One Out 

https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 42) 

● Prizes 
● Paper, Art Supplies 

 

 



 

 
Day 17 
Wednesday, 
May 4th 
 
7.2A 
7.2B 
7.2C 
7.5E 
7.5F 
7.5H 
7.6C 
7.6D 
7.8B 
7.8Di 
7.8Diii 
7.9A 
7.9C 
7.9D 
7.9F 
 
L4W: 
DAILY GENRE 
REVIEW 
 
Day 1 - FICTION 
Day 2 - 
ARGUMENTATIVE 
!"#$%2%'%

65:),10+6)509 
Day 4 - POETRY 
Day 5 - REVIEW 
STATIONS 
 

 
Framing the Lesson: We will focus on strengthening all of our 
INFORMATIONAL/EXPOSITORY text skills while making inferences, 
supporting responses with text evidence, explaining the author’s 
purpose and message within a text, and analyzing the controlling 
idea or thesis with supporting evidence. 

 
Warm-Up: Students grade their answers from yesterday’s reading 
passage. If they chose the right answer, they need to justify why the 
answer was correct and if they chose the incorrect answer, they 
need to explain why the answer was wrong. Discuss their findings as 
a class. 

  
● Reemphasize that this week will be centered around a “Daily 

Genre Review”, which reviews a new genre each day using 
PAIRED PASSAGES. 

● Ask students to recall and restate the parts and pieces of 
PAIRED PASSAGES such as how to best work through them, 
the strategies involved, how to chunk the passage so you are not 
overwhelmed, what types of questions to expect, etc. 

● Hand students the 2019 STAAR PAIRED PASSAGE entitled “Of 
Feathers, Fat, and Freezing” 
(INFORMATIONAL/EXPOSITORY). 

● Conduct the pre-reading strategies for PAIRED PASSAGES 
along with prep-work, such as highlighting important words in the 
questions, making inferences based on the title, making 
connections between the two passages, etc. 

● Ask students to read this text independently and silently. When 
they are finished, equally assign each student one of the 
following tasks: (A) write a 10-20 word GIST, (B) create a list of 5 
facts from the article and determine the controlling idea/thesis, 
(C) answer the 4 questions, and (D) make a text-to-text, text-to-
self, OR text-to-society connection with the article along with 
inferring the author’s purpose/message. STUDENTS SHOULD 
NOT PUT THEIR NAME ON THE PAPER. 

● Play THINK AND THROW (L4W - ISPL): (1) Students crumple 
up their responses into a snowball and throw it at the teacher’s 
signal, (2) Students pick up and toss three more snowballs, (3) 
Students pick up a 4th snowball and open it, (4) Designate a 
specific corner for the students to deliver each of the tasks, (5) 
Number students off by 4s and send each group to a corner, (6) 
Student groups read through the responses, evaluate them, and 
select the one that is the best, (7) The teacher allows all of the 
winning responses to be read aloud, (8) Discussion ensues as to 
why the group chose a specific response and how it contained 
the appropriate information, focusing on inference skills, the 
importance of text evidence, understanding the author’s purpose 
and message 
 

Closing Activity: In their own words, students write down their 
interpretation of the following terms: inference, text evidence, 
author’s purpose/message, controlling idea/thesis. Students share 
their responses with a partner then affix them to butcher paper or the 
whiteboard. 
 
Framing the Lesson: I will show how much I recall about 
INFORMATIONAL/EXPOSITORY text by defining important terms 
and discussing this information with another member of my class so I 
can share my knowledge and gain some additional “smarts.” 
 

 
● Paired Passages 

from 2019 STAAR: 
“Of Feathers, Fat, 
and Freezing” 
(EXPOSITORY) and 
“Chickadee’s Song” 
(POETRY) [15 
questions] 

● https://drive.google.
com/drive/u/2/folder
s/14nZcmz7tgoC1R
5E8LMWYroLNwiJd
KtYh 

● Think and Throw 
https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 15) 

● Paper 
● Post-its 
● Butcher Paper 

 

 



 

 
Day 18 
Thursday, 
May 5th 
 
7.2A 
7.2B 
7.2C 
7.5E 
7.5F 
7.5H 
7.6C 
7.6D 
7.8B 
7.8Di 
7.8Diii 
7.9A 
7.9C 
7.9D 
7.9F 
 
L4W: 
DAILY GENRE 
REVIEW 
 
Day 1 - FICTION 
Day 2 - 
ARGUMENTATIVE 
Day 3 - 
INFORMATIONAL 
!"#$%8%'%()*+,- 
Day 5 - REVIEW 
STATIONS 
 

 
Framing the Lesson: We will reinforce our POETRY knowledge 
which includes inference supported by text evidence, understanding 
the author’s purpose/message, while making connections between 
the two texts contained in a PAIRED PASSAGE. 

 
Warm-Up: Students read the poem from the 2019 STAAR entitled 
“Chikadee’s Song” individually, in partners, etc. 

  
● Discuss the importance of the ability to inference as you are 

reading a poem. Ask the students to make a variety of guesses 
about what they believe is happening in the poem, then 
supporting their thoughts with text evidence. 

● Ask students what they believe is the author’s purpose/message, 
while supporting their theory with text evidence. 

● Play RISE AND SHINE (L4W - ISPL): (1) ask students to choose 
their favorite salty snack by holding up 1 finger for Hot Cheetos, 
2 fingers for Takis, 3 fingers for Doritos, and 4 fingers for Potato 
Chips, (2) students then RISE to find one or two students who 
have the same response, (3) assign each group one of the 
following questions association with “Chikadee’s Song” (4) 
students have several minutes to decide on an answer to the 
question and must support their answer with text evidence (5) 
each question and answer choices are discussed as a class.  

● Discuss how it is crucial to make connections when reading any 
type of text. The connections should not be surface level but 
instead, dig deep into the meaning of the text. 

● On an index card, students write down a connection they had 
with “Of Feathers, Fat, and Freezing” and one with “Chikadee’s 
Song.” If students are comfortable, allow them to share their 
connections with the class. 

● Extend student thinking by introducing the 
COMPARE/CONTRAST MODEL (L4W - ISPL): (1) Organize 
students into trios and provide each group with the necessary 
materials [2 plates of each color], (2) On the white plates, 
students write down the two topics being compared, (3) On the 
purple plates, students take turns writing similarities, (4) On the 
blue plates, students take turns writing down the differences for 
paired passage #1, (5) On the red plates, students take turns 
writing down the differences for #2. The teacher moves around 
the room assisting students with clarification and ideas. 

● In their groups, students answer the PAIRED PASSAGE 
questions - 25-29 

● Discuss the importance of using some sort of strategy to 
compare and contrast PAIRED PASSAGES during STAAR. 
 

Closing Activity: In their groups, students answer the PAIRED 
PASSAGE questions - 25-29 
 
Framing the Lesson: I will answer the questions for a PAIRED 
PASSAGE and recognize the importance of using a methodical 
strategy in order to successfully answer the questions. 
 

 
● Paired Passages 

from 2019 STAAR: 
“Of Feathers, Fat, 
and Freezing” 
(EXPOSITORY) and 
“Chickadee’s Song” 
(POETRY) [15 
questions] 

● https://drive.google.
com/drive/u/2/folder
s/14nZcmz7tgoC1R
5E8LMWYroLNwiJd
KtYh 

● Rise and Shine 
https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 12) 

● Plastic Plates 
(white, purple, red, 
blue) 

● 1 Black Erasable 
Marker 

● Sanitizing Wipes 
● Compare/Contrast 

Model 
https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 34) 

 
 

 
 
Day 19 
Friday, 
May 6th 
 
7.2A 

 
Framing the Lesson: We will take a final look at all of the genres 
through station activities. 

 
Warm-Up: No warm-up due to stations. 

  

 
● Engaging Nonfiction 

Articles from 
NewsELA, Common 
Lit, etc. 



 

7.2C 
7.5E 
7.5F 
7.5H 
7.6C 
7.6D 
7.7 
7.8D iii 
7.9D 
7.9F 
 
 
L4W: 
DAILY GENRE 
REVIEW 
 
Day 1 - FICTION 
Day 2 - 
ARGUMENTATIVE 
Day 3 - 
INFORMATIONAL 
Day 4 - POETRY 
!"#$%;%'%,*76*>%
<+0+6)5< 
 

● Students participate in THREE stations in order to reinforce 
concepts learned throughout the week pertaining to FICTION, 
INFORMATIONAL/EXPOSITORY, POETRY, DRAMA, 
ARGUMENTATIVE, and LITERARY NONFICTION. Each of the 
three stations will last approximately 15 minutes. While students 
are rotating through the stations, the teacher will be conferencing 
with students. If a student finishes a station before time is up, 
use one of the previous activities from a station day to extend the 
learning. 

 
SUGGESTED STATIONS: Stations can be adjusted based on 
student need and the data gathered throughout the week.  

 
● STATION #1 (informational/expository): NINE SQUARES (L4W - 

ISPL) - (1) Students partner up with someone in their station 
group and both read the same article: STAAR 2015 “Story of 
Pixar”, (2) Students divide a piece of paper into 9 sections, (3) 
Students independently analyze the text or visual and write the 
following information [one part in each of the 9 squares] - 5 
facts/details, 2 inferences, 2 valid conclusions, (4) Students cut 
their 9 squares apart, trade with their partner, and sort their 
partner’s cards into the 5 facts, 2 inferences, and 2 conclusions. 

● STATION #2 (literary nonfiction): Students read 2013 STAAR 
passage entitled “Car Talk” and choose one of the following 
tasks - (A) answer at least 3 of the questions, (B) write a 
summary, (C) make a connection with the text AND document 
the author’s purpose/message, (D) write down 3 facts AND 3 
opinions, (E) annotate each paragraph and highlight the thesis. 

● STATION #3 (drama): (1) Students partner up with someone in 
their station group and read the drama from 2013 STAAR  “The 
Fly”, (2) Students label all of the pieces of the text and attempt to 
determine the personalities of the characters through their 
dialogue and actions, (3) Students answer the questions using 
the hints contained in the margins. 
 

Closing Activity: No closing activity due to stations. 
 
Framing the Lesson: I will review the genres presented throughout 
the school year and participate in the activities to strengthen my 
knowledge and provide me with the confidence necessary to be 
successful on the upcoming STAAR test. 
 

[TEACHER’S 
CHOICE] 

● Nine Squares 
https://lead4ward.co
m/docs/instructional
_strategies/playlist_
may_2020_21.pdf 
(page 41) 

● Paper 
● Scissors 
● Informational 

passage from 2015 
STAAR “Story of 
Pixar” 2015 TX 
STAAR Grade 7 
Reading Released 
Book.pdf 

● Literary Nonfiction 
Passage from the  
2013 STAAR “Car 
Talk”  

● Drama from 2013 
STAAR Text “The 
Fly” (on Shared 
Google Drive) 

 
 

 
Day 20 
Monday,  
May 9th 
 

 
Framing the Lesson: We will review some of the concepts that are 
crucial to master in order to be successful on the STAAR test. 

 
Warm-Up: Students find a partner and discuss their top 5 strategies 
for working through a STAAR Reading test. 

  
● Review the crucial TEKS. 
● Discuss the strategies for working through a DRAMA passage. 
● Discuss the strategies for working through a FICTION passage. 
● Discuss the strategies for working through a POETRY passage. 
● Discuss the strategies for working through a NONFICTION 

passage. 
● Independently, students work on the 2018 INFORMATIONAL 

STAAR passage entitled, “Inventors Digest - Natural Inspiration.” 
● Students should utilize all of their strategies such as highlighting 

important words in the questions, eliminating answer choices, 
annotating, etc. 

 
● Index Cards 
● INFORMATIONAL 

STAAR Passage 
“Inventors Digest - 
Natural Inspiration (4 
questions) 
https://tea.texas.gov/
sites/default/files/201
8_STAAR_Gr7_Rea
ding_Test.PDF 

 
 

 



 

● As each step in the process is completed, students should show 
their work to the teacher. If any answer is incorrect or a process 
is incomplete, students make corrections to better understand 
the concepts. 

● If time allows, play a game such as vocabulary bingo, a 
dictionary race game, Kahoot!, etc., in order to further prepare 
them for the upcoming assessment. 
 

Closing Activity: On an index card, students write a promise to their 
teacher about what they are going to do to be successful on the 
Reading STAAR test.  
 
Framing the Lesson: I will make a promise to my teacher regarding 
the strategies and approach I will use on the STAAR test in order to 
achieve success. 
 

 
Day 21 
Tuesday,  
May 10th 
 

 
MATH STAAR TEST 

 

 
 

●  

 
Day 22 
Wednesday,  
May 11th 
 

 
READING STAAR TEST 

 

 
 
 

 

 
Day 23 
Thursday,  
May 12th 
 
7.2A 
7.2B 
7.5F 
7.5H 
7.6C 
7.7B 
7.8A 
7.8D 
7.9A 
7.9D 
7.9E 

 
Framing the Lesson: We will discuss the background of Maniac 
Magee and begin reading the novel. 

 
Warm-Up: Students will write down three things they have done or 
that has happened to them. One of the things should be 100% true, 
the next should be an exaggeration but sort of true, and the last 
should be a wonderful lie—it could be true, it should be true, but it’s 
not. Students will then share with the class and the class will guess 
what is the truth and what is the lie. 

  
● Maniac Magee Introduction  
● Read “Before the Story” and have students draw what they think 

he looks like base on the description 
● Chapter Title Chart - Chapters in Maniac Magee do not have 

titles.  After each chapter, students will create their own title and 
track these on their chart. 

● Begin reading Maniac Magee 
 

Closing Activity: On a sticky note, students will write why the 
background is important to understanding the information of a text. 
They will then share this information with their “elbow” partner 
making adjustments where necessary before putting the sticky note 
on the white board.  
 
Framing the Lesson: I can show an understanding of how 
background information is important to a novel by writing it on a 
sticky note and sharing it with a partner. 
 

 
● Introduction to Maniac 

Magee (to be made) 
● Maniac Magee book 
● Chapter Title Chart 

(RLA drive) 
 

 

 
Day 24 
Friday,  
May 13th 
 

 
Framing the Lesson: We will continue reading Maniac Magee. 

 

 
 
● Maniac Magee 
● Chapter Title Chart 



 

7.2A 
7.2B 
7.5F 
7.5H 
7.6C 
7.7B 
7.8A 
7.8D 
7.9A 
7.9D 
7.9E 

Warm-Up: Students will share with a partner their favorite scene so 
far from the novel making sure to explain why. If students feel 
comfortable, they may share out loud in front of the class.   

  
● Continue reading Maniac Magee 
● Students will continue filling in their Chapter Title Activity chart 
●  

 
Closing Activity: Students will summarize today’s reading using the 
7 little words strategy from L4W. They can write their responses on a 
notecard, Google Classroom (ask a question), or sticky note.  
 
Framing the Lesson: I will demonstrate my understanding of the 
events of the novel by writing a 7 word summary of today’s reading. 
 

● Sticky notes, 
notecard 

 
 

 

 
 
 


